
When it comes to assessment, 
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Handouts, links, and 
other material from 

this presentation can 
be accessed at 

http://artofeducating.
com. 



Focus Questions 

• What are pros and cons of 
different types of data 
collections? 

• What does educator analysis 
look like? 

• What does educator reflection 
look like? 

• What supports engagement in 
the assessment cycle?  
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  Gather data. 
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Dialogue 
 

Primary 
organizing 
factor =        
my and our 
questions 



Next Steps for Jen  

• Look at data longitudinally. 

• Empower others to take charge.  

• Build more dialogue throughout year.   

• Have individual faculty members reflect on 
one piece and share.  

 



Remember… 

It’s not about collecting. 

     It’s about dialogue and change. 

It’s not about the data. 

     It’s about your students.   

Don’t allow yourself to be driven.  

     Be informed.   



WARNING  
Data collecting can be a 

distraction and it can destroy 
teachers’ and schools’ capacity to 

meet the needs of students.   



Review  the Principles 

1. Understand  what it means to be literate.  Know the story 
and take ownership of it. 

2. Recognize that data are not just standardized test scores.   

3. Become a productive critic. 

4. Assess on target (vs. on topic). 

5. Encourage experimentation. Expect failure as part of the 
process. 

6. Focus on relevant, classroom data that answer teachers’ 
most important questions. 

7. Provide support, not just expectations. 

8. Get together, share data, and dialogue. 

 

 



Summative  

• Used to provide 
evidence of 
achievement for 
the purpose of 
making a 
judgment.  

• Often comes at 
the end 

• Assessment of 
learning 

• Verifies learning  

 

Formative  

• Formal and 
informal processes 
teachers and 
students use to 
improve learning 

• Immediately used 
to make 
adjustments  

• Assessment for 
learning 

• Supports learning 



Remember, the first 
step is asking 
questions (Principle 
6). 
 
We then have to 
design or find 
reliable assessments 
that will get us the 
data we need to 
generate answers.   
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Analysis 

What does it mean to 
analyze? 

• Take it apart/break it down 

• Find inconsistencies 

• Discover how the pieces fit 
together 

 
Associated cognitive processes include differentiating, finding 
coherence, structuring, deconstructing, and determining point of 
view, bias, and intent.    
 



“Count something.  No matter what you ultimately do in 
medicine—whether you go into purely clinical practice or work 
in research or business and never touch a patient again—a 
doctor should be a scientist in his or her world. In the simplest 
terms, this means that we should count something. The 
laboratory researcher may count the number of tumor cell lines 
with a particular gene defect. Likewise, the clinician might count 
the number of patients who develop a particular complication—
or even just how many are seen on time and how many were 
made to wait. It doesn’t really matter what you count. You don’t 
need a research grant. The only requirement is that what you 
count should be interesting to you.” 

- Atul Gawande 



Qualitative Analysis  

 



Take a look at my “Analysis of 
Student Writing.” What data did I 
collect? How did I analyze it?  Is 

this a credible analysis? 



Gather Data 

  Gather data. 

  Ask questions. 

  Analyze. 

  Design/Find reliable assessments. 

  Reflect and plan. 



Reflection 

What does it mean to reflect? 

• Construct meaning 
• Add to/Change the Big 

Picture 
• Consider implications 
• Generate next steps 

 

Associated cognitive processes for creation include hypothesizing, 
designing, planning, producing, and inventing.  
 



Take a look at my “Analysis of 
Student Writing.” Where 

specifically do you notice my 
reflection on next steps?  Do I 
make valid inferences about 

student learning from the data? 



Gather Data 

  Gather data. 

  Ask questions. 

  Analyze. 

  Design/Find reliable assessments. 

  Reflect and plan. 
  Implement. 
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What will engage me? 

• Annual goal-setting and/or research cycle  

• Accountability to administration or peers 

• Dialogue  

        Data Day, Teacher Research Fair, PLCs  

• Culture of improvement 

• Culture of high expectations  
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every child can 
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Reflect in Conference Groups   

01 - Data Literacy (rationale/mission) 

02 - Eight Principles (school plans)  

03 - Data Mapping (practice maps) 

04 - Assessment Cycle  

What are your next steps?   



Jennifer Morrison, Art of Educating 

(704) 996-0933  |  j.morrison@artofeducating.com 

I am a teacher, 

administrator, consultant, 

and national presenter.  If 

you have any questions or 

would like more 

information, do not hesitate 

to contact me.  

 
 


