Sample
Data Notebook

Ms. Smith
Eighth Grade Language Arts and Reading

Note: This sample notebook is based on one teacher’s actual data, analysis, and
reflection, so student names, the school name, and some dates have been modified
to protect anonymity. The pieces contained in the notebook are not necessarily
complete, as they are included to provide examples.

Sections: e Student Information
e Daily Learning
e Quarterly Data
e Annual Review
e School Data
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ITEMS INCLUDED

Contact Log

Like most teachers, Ms. Smith knows a lot about the personal details of her students’ families’
lives. In the contact log her school requires, Ms. Smith jots brief notes about her students and
their families as she documents communications in email, notes, face-to-face meetings, and by
telephone. The check marks indicate further documentation or copies organized elsewhere in her
contact log.

Subgroup Information

Ms. Smith accessed information regarding her students’ subgroups and other demographic and
school process information at the beginning of the school year through her school’s LEP
(Limited English Proficient) Coordinator, counselor, and EC Specialist.

Other Information

Throughout the school year, Ms. Smith receives and finds other information about her students,
including information about students with 504 plans. PEPs, or Personalized Education Plans,
are developed for any student entering eighth grade that has not passed his/her Reading and/or
Math EOG). Because she teaches most of the Reading PEP students, Ms. Smith has a database
with relevant information about them. From the counselor, she also received a list of first quarter
failing students with notes regarding the subjects they failed, PEPs, disabilities, 504 Plans, and
whether students’ parents have signed up for a student-led conference (SLC) or for a regular
parent conference (PC).
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Contact Log



Subgroup Information — LEP Roster



Subgroup Information — Hispanic Student Roster



Subgroup Information — Asian Student Roster



Subgroup Information — EC Student Roster



Other — Students with 504 Plans



Other — PEP Database



Other — First Quarter Failure List
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ITEMS INCLUDED

Reading Mini-Assessment Score Analysis (Excel)

Throughout the school year, Ms. Smith administers 6-question mini-assessments to determine
whether her students are meeting the learning objectives of her reading curriculum. Ms. Smith
designed an Excel spreadsheet to enter student scores from the mini-assessments. The
spreadsheet automatically calculates the average number correct for each student and also for
each mini-assessment. This helps her decide which students are having difficulty and which
mini-assessments reveal class difficulties.

Mini-Assessment Teacher Notes and Item Analyses

Ms. Smith also tracks the class’s mini-assessment performance on a graph and is able to compare
the average number correct for this class to the same level class last year. She takes notes on
student strengths and weaknesses after completing an item analysis for each mini-assessment.
She also uses her item analyses when going over the tests with her students.

At-Home Reading Student Self-Assessment

Two or three times a quarter, Ms. Smith asks her students to review the work they have done for
their at-home independent reading, reflect, and assess improvement in their comprehension. She
uses the same self-assessment questions each time and compiles student answers, thinking as she
does so about next steps and the students’ perceptions of their comprehension versus her own.

Reading Focus Reflection (Affinity Chart)

In Ms. Smith’s second block class, students have difficulty focusing on reading. To help them,
Ms. Smith designed a reading focus rubric and started having her students assess and monitor
their focus during independent reading. On 3/23, after several weeks of using this rubric, Ms.
Smith gave each student a large post-it note, posed several questions about their reading focus
and strategies, and had each student respond. She then collected the post-it notes and read
through them, categorizing the student responses into groups which she used to reflect on her
teaching and plan next steps. The set of post-its included here show her second block class’s
responses to the questions regarding their reading focus and strategies. She categorized the
student responses by her perception of different students’ levels of focus and reflected on their
answers.  Although Ms. Smith kept all students’ responses in her notebook, only two
representative samples are shown here for each category.
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Reading Mini-Assessment Score Analysis
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Mini-Assessment Teacher Notes
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Item Analysis (Minis 1-3)
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Item Analysis (Minis 4-6)
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Item Analysis (Minis 7-9)
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Compilation of At-Home Reading
Student Self-Assessment Comments
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Daily Focus Rubric
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3/23 Focus Self-Reflection Transparency
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Smith’s Grouping — Students with Good Focus
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Smith’s Grouping — Students with Mediocre Focus
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Smith’s Grouping — Students with Poor Focus
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ITEMS INCLUDED

Grade Analysis

Each quarter, Ms. Smith tallies the numbers of As, Bs, Cs, Ds, and Fs in her classes as well as
the number and types of assignments she collects for grades. This helps her compare student
success from class to class. She also notes the grade categories of chosen students — generally
the ones struggling in her classes — as they move from quarter to quarter. Tracking improvement
or lack of improvement in these students gives a good picture of whether her interventions are
working for them.

Quarter 2 Assessment — Teacher Analysis

In Ms. Smith’s district, students are required to take quarterly assessments. Ms. Smith receives
data from the district which includes percentages of students in each class that get each question
correct. Ms. Smith charts these results in her analysis and determines which questions gave
which classes the most trouble and why (see shaded cells).

Class Intervention Action Sheet
Using her quarter test analysis, Ms. Smith used a Class Intervention Action Sheet to plan next
steps for instruction with her lower level second block class.

Reading Score Track Sheet

At the start of the school year, Ms. Smith determines whether students showed point growth or
decline on the seventh grade reading EOG. She also tracks percentages on district quarterly
assessments from quarter to quarter, and uses those numbers to determine the need for individual
student interventions.

Student Intervention Action Sheet

For students needing individual interventions (as shown by notes on the Reading Score Track
Sheet), Ms. Smith uses a Student Intervention Action Sheet to reflect and determine what
interventions have the best chance of being effective for Basha.
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Reading Score Track Sheet
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ITEMS INCLUDED

Reading Score Track Sheets for 2004-2005
Ms. Smith uses the completed track sheets at the end of the year to determine point
growth/decline by individual students and by class.

Annual Data Disaggregation and Reflection (2004-2005)

At the end of the year, Ms. Smith disaggregates her data to share with colleagues, reflect on the
year, and plan for the next year.
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Reading Score Track Sheet

Block 3 — Regular, 2004-2005
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Gabriel 2 254/3 | 21 38 64 |253/2| -1

Ja’Lisa 2 246/2 | 24 35 41 |245/2 | -1

Shar 2 248/2 | 24 35 48 | 255/3 7

Meriel 3 251/2 | 39 42 48 | 257/3 6
Daquan 3 |254/3| 39

Rush 3 253/3 | 39 58 64 |267/4| 14

Tehanea 2 24712 | 39 38 46 | 242/1| -5

Jalisa 2 245/2 | 24 35 43 | 254/3 9

Jessica 2 246/2 | 24 21 262/3 | 16

Keyona 2 245/2 | 42 33 54 | 258/3| 13

Dennisha 1 248/2 | 27 40 45 | 257/3 9

Jordan 1 252/3 | 36 29 43 | 259/3 7

Paul 2 248/2 | 36 35 43 | 253/2 5

Shamika 3 252/3 | 55 19 55 | 257/3 5

Janah 3 249/2 | 52 60 61 | 258/3 9

Damian 2 253/3 | 36 46 45 | 252/2 | -1

LaQuasha 3 254/3 | 52 54 43 | 265/3 | 11

Ashley 249/2 252/2 3

106 pts / 17 studs
Avg = 6.1 pts
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Reading Score Track Sheet
Block 5 — Scholar + EC, 2004-2005
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Jerrelle 4 1262/3| 70 67 68 |269/4| 7
Destiny 4 1270/4| 82 73 86 |272/4| 2
Lechelle 4 | 269/4| 67 83 79 1269/4| 0
Michelle 3 |267/4] 91 69 77 1268/4] 1
leshia 4 |282/4| 82 85 86 |270/4| -12
Gioia 3 |272/4] 79 81 86 |269/4| -3
Joslyn 4 |269/4| 61 73 66 | 267/4| -2
Camile 3 |266/4| 67 58 64 | 265/3| -1
Laura 4 |269/4| 76 75 79 |272/4| 3
Daisha 3 |261/3| 64 46 70 | 267/4| 6
Xan 4 |269/4| 67 77 27114 | 2
Makeda 4 | 274/4| 85 85 82 | 272/4| -2
Kiara 3 |263/3| 73 71 | 265/3| 2
Justin 4 |268/4| 76 | 81 | 77 |267/4| -1 | 2pts/14studs
Avg = .14 pts
Travis 46 29 | 252/2| 15
Latwan 39 |251/2| 15
Corinthius 29 46 | 257/3 3
Sataj 42 50 | 254/3 1
36 pts / 18 studs
Avg = 2.0 pts
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Reading Score Track Sheet
Block 7 — Scholar, 2004-2005
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Kathryn 4 268/4 79 87 86 282/4 14
Madeline 4 279/4 85 92 89 276/4 -3
Zoe 4 272/4 94 96 96 282/4 10
Kevin 4 270/4 73 75 89 272/4 2
Marquette 4 272/4 85 81 86 270/4 -2
Ana 4 275/4 85 88 281/4
John 4 269/4 85 75 77 272/4
Kanika 4 268/4 82 90 80 277/4
Courtney 4 272/4 85 88 86 275/4
Theresa 4 271/4 85 85 88 281/4 10
Emma 4 277/4 79 85 93 273/4 -4
Alma 4 282/4 85 85 91 276/4 -6
Chelsea 4 27714 94 88 88 272/4 -5
Toi 70 71 75 266/4 0
Nikki 64 85 77 270/4 -3
Holly 4 272/4 88 90 80 280/4 8
Sy 3 264/4 52 73 80 265/3
Sam 4 276/4 85 85 93 278/4 2
Lacy 4 272/4 82 83 91 278/4 10
Anna 4 279/4 88 87 93 280/4 1
lan 4 271/4 70 82 269/4 -2
Sarah 4 275/4 91 85 93 282/4 7 104 pts / 29 studs
Victoria 4 27714 94 90 84 284/4 7 Avg = 3.59 pts
Sara 4 275/4 88 77 84 278/4 3
Javarveia 25
Rosie 4 274/4 94 83 89 284/4 10
Jennifer 4 270/4 82 87 91 280/4 10
Kelsey 4 277/4 88 90 93 280/4
Billy 4 272/4 94 85 75 277/4
Michelle 4 273/4 88 87 89 278/4
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Annual Data Disaggregation

Ms. Smith, Eighth Grade
2004-2005 School Year

Average Point Growth

2003 2004 2005
8" Grade (all) 3.2 3.4
My average (all) 3.6 64/91
Regular 4.9 13/17 35 12/13 6.1 13/17
Accelerated 4.4 17/19 1.1 15/24
Scholars (all) 4.0 3.2 2.8
Scholars (Algebra) 5.0 18/21 3.7 18/23 1.9 27141
Scholars (Geometry) 3.0 15/21 2.8 19/28 3.6 21/29
Male 3.1 25/32 35 22/30
Female 2.5 39/55 3.6 42/61
Black 2.2 32/43 3.1 29/46
Hispanic 3.6 4/5 3.4 4/5
Asian -0.8 2/5 3.5 4/4
White 35 25/34 3.9 28/36
Free/reduced lunch 1.7 26/36 4.9 25/33
Paid lunch 3.4 38/52 2.6 40/58
EC 3.0 5/7 7.3 7/8
LEP 3.6 4/5 2.6 4/5
Point Growth
2003 2004 2005
Point Growth R A S R A S R A | s®] ¢
10 + 29 5 14 15 4 14 4 8
+ 6-9 24 47 24 15 13 12 6 10 2
3-5 20 16 21 8 21 25 3 12 1
1-2 6 21 17 38 25 22 11 4
0-2 12 5 12 17 14 3 7 5
B 3-5 5 12 15 13 12 1 6 1
6-9 12 8 2 2
10 + 8 1
Total # students by percentages by percentages 17 56 14
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What have | learned by reflecting on my data?

2004

My scores are a lot lower and | have been trying to figure out why. | haven’t taught any less
intensely, but a few things were different.

e | didn’t start vocabulary start until late in the year because | was reconsidering how I
was doing it. | think vocabulary is the key for many students.

e It took all year to bring discipline in my accelerated class under control. The class
was always difficult with a number of disruptive students. The class was 99%
African American students and it also contained my greatest number of free/reduced
lunch students. 1 see how discipline and make-up can affect the academic outcomes
of an entire class, especially when it is not a small class.

2005

First, the “Stop and Think” method for reading comprehension | developed and used this
year is very effective.

Over the years, | have learned well how to teach lower level students and the highest of the
high students. This year’s and last year’s EOG data tells me that | have trouble with the kids
in the middle. I equate my 5™ block class (who started the year as high 3s and low 4s; note
that I am not counting the 4 EC students who were added to that Reading class) with my
accelerated class from last year. When teaching a mid-level class, I think what I do is try and
mold them into my vision of a very high scholars class, and from student performance,
student feedback, and other teachers’ observations, | believe | am successful in this. But, in
doing so, | never back up and work on the basics of reading comprehension that are assessed
by the EOG. | can teach the basics very, very well as evidenced by my success with lower
level students, but until now, I never really thought it necessary to do that with those mid-
level classes | am molding into scholars.

I also noticed that the trend in quarterly scores as a class can indicate a potential problem
coming up to the EOG, although I don’t think this works for individual students. For
example, more students’ quarterly scores declined from quarter to quarter in my fifth block
class than any of my other classes, and that fifth block class was the one that showed almost
no growth on the EOG (not counting the EC students). Within that class, however, the
student whose EOG score went down 12 points had quarterly scores that went up slightly
from quarter to quarter. | don’t think it’s a matter of specific skills that should be taught or
retaught from quarter to quarter, but really helping students put all those specific skills
together into a reading and test-taking strategy like the “Stop and Think” method over the
course of the year. The class with which | used “Stop and Think” (not the district focus
lessons), for the most part, showed a percentage increase from quarter to quarter on the
quarterly assessments and performed exceedingly well on the EOG.
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What are my next steps?

2004

I will get vocabulary moving from the get-go, and | also intend to pay more attention to the
district focus lessons. If the schedule puts together a similar group of difficult students, I will
advocate for change to a smaller class or more heterogeneous mixing.

2005

Continue to follow my own advice about vocabulary from last year with the low and mid-
level students. 1 will continue to mold my mid-level students into the super-scholars | want
them to be, but I will be sure to back-track and bolster their basic skills as well. This does
not need to be done with focus lessons, but can be done quite well with the “Stop and Think”
method | worked on this past school year with lower level students.

What do | need from the school and administration?

2004

Consider how accelerated students are placed in the schedule. The students I taught in 2003-
2004 were very bright, but as a class it was rough going — too many needs, too much drama
and playing. Students who are accelerated , but still very needy might need smaller classes
for the same reasons as the Level 1s and 2s.

2005

As in past years, please give me all levels of students so | can continue to improve my
success with lower and very high readers, but work on my success with mid-level students.

Next year’s School Improvement Plan goal
2004

1. Support personal and school NCLB subgroups in reading achievement.

Strategies: a. Identify critical subgroup students.
b. Identify and address specific reading needs.
2005
1. Support personal and school NCLB subgroups in reading achievement.

Strategies: a. Continue development and use of “Stop and Think” comprehension method.
b. Target accelerated and low scholars classes with basic comprehension practice.
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ITEMS INCLUDED

AYP Information
Ms. Smith’s principal shared ABC data at the year’s first faculty meeting.

School Report Card
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School ABC Data

40



School Report Card
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